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CHAPTER I 
INTRODUCTION 
Many teachers today have fallen into ways of studying other 
countries which do great injustice to the citizens of those countries 
and may give a distorted view of them to their students. It is very 
easy to present countries as they existed in the past and not as they 
exist today; too often countries are treated hurriedly and sometimes 
in the desire to create interest, the teacher stresses only the bizarre 
a.nd colourful rather than the realistic. All people are treated as if 
they think, eat, act, and dress alike. 
Children of today in the United States must face many of the 
world's problems arising out of certain irrefutable facts; the majority 
of the world's governments and economic systems are not the same as 
those of the United States. A good starting point for a better under-
standing of these world differences is the Dominion of Canada. 
Despite a world war which brought Canada and the United 
States together in a mutual defense network, and despite 
a cold war, which has made Canada America's first line of 
defense, it cd.nnot be said that American High School Students 
know more about Canada in 1956 than they did in 1931 or 
1945. 1 
1Robin W. Winks, "Canada Still the Unknown Country, 11 
Social Education, Vol. XXII (December, 1958), pp. 381-383. 
2 
Professor Robin Winks expressed this view over fourteen years ago, 
and many other American and Canadian educators have, through the 
joint Canada-United States Committee on Education, expressed similar 
views. 2 In the year 1971 there does not appear to have been an increase 
in the knowledge of young Americans about Canada. 
Junior high school pupils, high school pupils, and college fresh-
men still appear to have only a superficial knowledge of the vast land 
to their immediate north. It is surprising that this apparent lack of 
knowledge is found in pupils, adults, and elementary school children 
when they live in a.n area within three hundred miles of the Canadian border. 
It is not the intention of this paper to research the causes of this 
apparent lack of knowledge or to criticize either the teachers of social 
studies or the curriculum guides, but rather to accept the fact that there 
is a lack of knowledge. It is the intention to explore the possibility of 
removing the study of Canada from the fifth grade curriculum and placing 
it at a later stage in the pupil's development, when he is best able to 
profit and expand his learning experiences. This paper will also discuss 
the reasons why Canada should be an important part of the curriculum, 
and most important, a unit of study on Canada has been developed which 
can be adapted by teachers to their own particular needs. 
2
Dennis Wrong, "Ame rican and Canadian Viewpoints, 11 American 
Council� Education, Washington, D. C. , 1955. 
Nature of the Problem 
If one reflects upon Professor Wink's statement quoted in the 
introduction, certain questions assume importance. In this develop­
ing global society with more and more emphasis being shown on the 
Afro-Asian areas of the world, is it necessary for young Americans 
of today to know about Canada and have a greater understanding of its 
past, present, and future? Assuming it is necessary and important, 
how can a teacher of social studies improve these understandings? 
In order to establish the status of Canada in the social studies 
curriculum, the decision was made to conduct three related surveys. 
3 
A simple questionnaire was formed, and in September, 1970, a sample 
group of seventh grade students at the R. G. Buzzard Laboratory School 
of Eastern Illinois University was administered the test to find out what 
knowledge they had about Canada. Canada is included as a unit of study 
in the fifth grade at the school. The questionnaire (Appendix A) included 
simple multiple choice questions on history, geography, economics, and 
government. At a later date the questionnaire was also administered to 
two other groups: to a group of ninth grade students at the same school, 
and to a group of college freshmen at .Eastern Illinois University in the 
field of education, as possible future social studies teachers. 
The results of these studies are shown in Figures 1, II, and Ill. 
The figures show that the overall percentage of error was great in all 
three groups and that the group of questions numbering 10- 1 3  had the 
greatest error. The following table indicates the question and the 
pe rcentage of error for each of the three groups. Each of these 
particular questions is of a very general nature and requires no depth 
knowledge of Canada. 
The results of these three surveys are indicative of the know-
ledge of the seventh, ninth, and college freshmen tested, but they 
cannot be considered indicative of all pupils in the Mid-west. They 
do show, however, a marked similarity to the studies made at Yale 
3 in 1 956 and reported in "Canada Still the Unknown Country. " 
4 
In many social studies programmes, including those of the states 
Illinois, New York State, and Washington, Canada is included together 
with Latin America at the fifth grade level, and in some states 
Canada is not included at all, or at the very best is an either I or. 4 
3 
Robin W. Winks, "Canada Still the Unknown Country, 11 Social 
Education, Vol. XXII (December, 1 958), pp. 3 8 1 - 3 8 3 .  
4 
L. Hanna, Unit Teaching in the Elementary School, Holt, 
Rinehart, N. Y. , 1 9 63, pp. 94- 1 0 3 .  
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Figure I. Seventh Grade Pupils. 
Table showing the question number, errors made for that 
question, and total number of errors. 
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Figure II Ninth Grade Pupils. 
Table showing the question number, errors made for that 
question, and total number of errors. 
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Figure III. College Freshmen. 
Table showing the qu�stion number, errors made for that 
question, and total num�er of errors. The college fresh.men 
were divided according to sex, male or female. 
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1 / l .: 
' 
� 
GRADE 8. QUESTION. � GRADE 7. FRESHMEN. 
l ' 
10. Only one of the five Great Lakes � ,, 
doesnot border Canada and theU . S . A� 55 % 47 .8 % 44 % 
Underline that one. r < � 
i ; , 
! i 11. What are the Central Plains of 
Canada called? 64 % < 82.6 �� 92 % l 
I ' I' 
r ' 
12�. How iµany people live in Canada? 76 % I 65.2 % 72 % 
. � 
. � . 
I � I 
13. \·lhat is Canada's capital called? 72 % 91.3 % 88 % 
Figure. IV. The table indicates the- question and the percentage 
of error for each of the thre'e groups t.ested in those 
four questions. 
9 
Few state curriculum guides, according to the survey made by 
Hanna, 5 include a study of Canada at an advanced level, a notable 
exception being Dallas, Texas, where Canadian history was added to the 
curriculum in 1941, the first official school board to do so. 6 
Assuming that adequate and well prepared unit& are presented 
at the fifth grade level according to the use and dis ·use theories of 
retention, without subsequent follow up and maintenance, knowledge 
learned becomes forgotten or inoperative. 1 This theory is supported in 
the results of both seventh and ninth grade pupils. 
There can be no real educational objection to placing the study 
of Canada at the fifth grade level, providing subsequent studies of an 
increasingly sophisticated nature are made, but as Dennis Wrong says: 
... it is highly desirable that Canadians and Americans 
should understand one another. 8 
or as the editor of the Harvard Educational Review stated, 
Education in both Canada and the United States 
has a major responsibility for laying the foundation 
of understanding which leade to 
�
espect which is the 
ultimate guarantee of good will. 
5
Ibid . ,  pp. 94-1 03 
6 
Paul A. Papin, "Encouraging a Better Understanding of Canada," 
School Life, Vol. XXVll, (November, 1941 ). 
7 J. M. StephenB, Psychology of Classroom Learning, Holt, Rinehart, 
N. Y. , 1966, p. 2 1 0. 
8Dennis Wrong, "American and Canadian Viewpoints, 11 American 
Council on Education, Washington D. C., 1955. 
9Editorial, Harvard Educational Review, No. 14, (October, 1944), 
pp. 243-245. 
10 
It would appear that Canada. should be included in the curriculum when a 
greater understanding of Canada's role in the North American Continent 
and the unique differences in Canadian-American relations can be made. 
It also seems likely that the teacher education programmes at both pre-
service and in-service levels should devote more time to extending the 
teacher'& basic grasp of the total field encompassed by the social st\ldies 
at the adult level. At the present time, according to courses of study 
outlined by various universities, including Eastern Illinois University, it 
appear• that fo ·; colleges and universities, or even school systems, are 
structured with courses of study to extend the teacher's basic knowledge 
of the disciplines involved in social studiee. lO 
Need for the Study 
In this latter pa.rt of the twentieth century, the United States 
and Canada share many similarities: language, ethnic origins, problems 
in adapting to North American conditions and economic and historical 
background. To be American and non-American (that is citizens of the 
United States) at the same time, and to share fully in the wealth of the 
United States, while yet be iog separate and distinct . . . this is Canada 1 s 
dilemma. 
10 
Eastern Illinois Universitr General Catalogue, Charleston, 
Illinois, 1970. 
University of New York G\:!neral Catalogue, Buffalo, N. Y., 1970. 
University of � York State General Catalogue, Geneseo, 
New York, 1970. 
1 1  
During the twentieth century the United States has tended to 
dominate Canada economically, and this economic domination is a 
constant thorn in Canadian political is sues with the States. Tradition-
ally, the Canadian Progressive-Conservative Party has tended more 
towards Pro-British policies, while the Canadian Liberal Party has 
received greater favour from the United States.  American influence 
extends beyond politics, into other spheres, fraternal groups, labour 
unions, and sports. Yet, for all the obvious similarities Canada remains 
a separate and independent nation. Not all Canadian policies find favour 
in the United States. Canada, for example, trades with Cuba. and has 
recently established diplomatic relations with the Chinese Peoples• 
Republic in Peiking. Canada has had troops peace-keeping in Cyprus 
and the Middle-East, and by many non-aligned natione she is regarded as 
an intermediary to the United States, yet independent. 11 Canada has 
taken a leading role in the United Nations and its various agencies. 
Canada's concern for the Afro-Aeian nations has been shown many times 
tl . th N. . C . · 1 W l Z C d h t tl d more recen y in e iger1an iv1 ar. ana a as cons an y opene 
he r doors to refugees and political exiles, and Canadian statesmen have done 
much to furthe r the cause of world peace and to exprees Canadian viewpoints. 13  
1 1  
Canada, The Official Handbook of Present Conditions and Recent 
Progress: Dominion Bureau of Statistics, Ottawa, Canada, 1970, pp. 84-94. 
12tbid. ' pp. 106-108. 
13 
Ibid. , pp. 106-108. 
One-third of Canada's population is French, 14 differing in 
language and culture to the other 210 million people who inhabit the 
United States and Canada. Too seldom are the advantages that this 
cultural difference can offer shown. Rather disruptive influences like 
12 
the recent kidnapping and subsequent murder of the Labour Minister for 
Quebec, Pierre Laporte, are highly publicized in the American mass media. 
In some text books 15 French Canadians a.re hardly mentioned after the 
conquest of New France. 
During the year 1970, concern was expressed in the United 
States by President Nixon in his press conferences, by notable politicians 
including Governor Richard Ogilvie of IllL1ois and by leading scientists 
and humanitarians, about the use and abuse of natural resources. So 
great has been the depletion of mineral resources in the United States 
that the country is fast becoming more and more dependent upon foreign 
imports for an adequate supply of many basic metals. Canada has vast 
reserves of untapped minerals which the United States may be increasingly 
called upon to use. Another acute problem within the United States is the 
decreasing water supply. Misuse of land has caused water pollution, and 
surface water and ground supplies have been destroyed. 
14 
Ibid. , p. 105. 
1 5  Beyond Our Boarders: Canada and Latin America, Rand Mc Nally, 
N. Y. , 1954. 
Knowing Our Neighbors in the United States and Canada, Holt 
Rinehart, N. Y. , 1966. 
Mankind in Time and Place: The Changing New World, Silver 
Burdett, N. J. , 1967. 
13 
A. M. Piper states that in 1960 approximately 300 million acre 
feet of water were used in the United States for domestic, industrial and 
other uses than hydro-electric power, and by the year 2, 000 the demand 
will be doubled, while the supply in most regions will be inadequate. l 6  
The search for wate r will be strong and Canadian water surpluses will be 
more and more envied. 
Young Americans, citizens of the future, must have an understand-
ing that these ever -inviting resources can be exploited only at the invitation 
of the Canadian people who will expect favourable arrangements for their 
use. 
Over -population is another concern of the United States. As the 
population continues to grow, n1ore and more people are turning to Canada 
as a place to live and vacation away from the pressures of urban life. 
Already tourist numbers are increasing, and according to Canadian 
Immigration Department, 69, 852 Arnericans immigrated to Canada in 
17 1962-1967. The future resident or visitor will enjoy more fully the 
Canadian way of life and will profit from a deeper understanding of things 
Canadian. 
Considering these factors, the social studies teache r has a. 
responsibility to his pupils to give them a deeper understanding a.rid a.ware-
ness of Canada, to share in her history and its links with the United States, 
16 
A. M. Piper, Wate r Atlas of the United States, Water Inform-
ation Centre, Port Washington, N. Y. , 1963. 
17 Canada. Year Book, p. 109. 
1 4  
t o  understand Canada's government, and issues affecting Canadian-United 
States relationships and to appreciate the land and the people of Canada. 
With these factors in mind, a social studies teacher at the junior 
high school level might be guided by some of the ideas expressed in the 
following unit of study--a unit designed to meet the needs and interests of 
today's young people, giving special att<:ntion to technological expansion 
a.nd development, population, conservation, and exploitation of resources 
and cultural and intercultural relations. Evidence for the justification of 
placing the study of Canada in the junior high school is presented in the 
Justification for this Study. 
J ustifict:Ltion for the Study 
A unit of study on Canada has a place alongside the study of the 
United States in the social studies programme, preferably in the latter 
part of the eighth or early ninth gra.<le. To place the study of Canada i n  
the lower grades does not allow the pupils to grasp the special significance 
that Canada has in the cultural, historical, social and economic development 
of the North An1erican Continent. 
Social studies in the junior high school should be a continual develop­
ment of the skills, attitudes, and conce pt.s such as which were introduced 
in the cle1nentary school, however, the approach should be increasingly 
sophisticated. It is at this stage in the maturation of the pupil when he is 
acquiring the capacity for abstract thought and a taste for theorizing and 
15 
criticizing, s e e ing the way the world is run and conceiving ways it might 
be run better, studying in depth his own country, that at the same time he 
should become aware of the United States 1 largest, friendliest a.nd potentially 
richest neighbour- -a neighbour upon whom the United States is going to 
become more and more dependent in the near future as her own population 
increases and natural resources decrease. 
Twenty-five years ago, in an editorial in the Education Digest 
these words appeared: 
The programme of education for the safeguarding 
Canadian-United States friendship, i s  one phase of a 
larger programme for the adjustment of .�ducation in 
all countries to eme rgent world realities. 
The fir s t  task of a far-sighted p rogramme is that of a 
s tudy of ind igenous cultures and characteristic qualities 
and p rogramme s ,  problems and trends of each nation . .  
there should be provision in the school programme for 
direct study of the interre lations between the two countries 
as a highly important aspect of each country's position and 
policy in the world. 
The se relations lie not alone in the diplomatic policies 
and formalized political agreements . . .  but in trade, 
and exchange, tourist travel, through joint efforts for 
continental defense through migration of peoples, through 
professional and scholarly collaboration and through the 
instruments of modern technology and the casic factors in 
the North American Community of life. l 8 
It seems for the majority of Americans, a superficial study of 
Canada in fifth grade together with information absorbed through the mass 
media, may be the only information received. As the world continues to 
18Editorial, EducationDigest, May, 1945, p. 9. 
16 
diminish in size, it is highly desirable that Canadians and Americans 
should have a tolerant appreciation of their relatively slight differences 
in outlook. 
It i s  recognized that some degree of ethnocentric bias and cultural 
distortion is inherent in all perceptions and beliefs about the world, but 
for the pupil to begin to perceive sympathetically the actions of others 
and to understand human institutions, cultural beliefs, perceptions and 
life s ituations different from his own is to transcend e thnocentrism. 
The social studies and/or the s ocial sciences, for example, geo-
graphy, history, economics, and political science, become electives after 
the ninth grade according to s urveys made of the curriculum guides of 
California, Albany, New York State, Pennsylva.nia, Seattle, and R. G. 
Buzzard Laboratory School, Eastern Illinois University, Charleston, Illinoi s,  
with many pupils receiving no further study in these or related disciplines. 19 
If, therefore, all pupils are to study Canada at a level of maturity where 
they can understand and appreciate the development of their northern 
neighbour, and through this study develop a greater understanding of global 
society, the upper grades of the junior high school would be most suitable. 
19 
Report of State Central Committee on Social Stuides :  Sacremento 
State Dept. of Education, 1961. 
The Elementary School Curriculum: Albany, N. Y. State Bureau 
of Elementary Education Social Studies. 
Philadelphia Public Schools: Social Studies in the Elementary 
Schools, 1956. 
Seattle Public Schools: Curriculum for Social Studies, 1960. 
17 
Statement of the Problem 
From the evidence gathered in the earlier part of this study, it 
is now the purpose of this study to develop a unit on Canada for inclusion 
in the s ocial studies curriculum of the junior high school. 
Procedure 
The literature concerning the study was surveyed in t he field of 
Canada within the social studies curriculum. Among the literature surveyed 
was that available in the Booth Library of Eastern Illinois Univer s ity, 
Curriculum Guides from lllinoi:,, :aw York, Was hington, Eugene, Oregon, 
Dallas, Texas, and R. G. Buzzard Laboratory School, Eastern Illinois 
University, ZO a variety of textbooks by lea.ding publishe rs, 21 Curriculum 
Guides from the Canadian Provinces of British Columbia, Manitoba, and 
ZO
ibid. 
21 
Harold D. Drummond, The Western Hemisphere, Boston: Allyn 
and Bacon, 1964. 
· Beyond Our Boarde rs: Canada and Latin America, Rand McNally, 
N. Y. , 1954. 
Knowing Our Neighbors in the United States and Canada, Holt 
Rinehart, N. Y. , 1966. 
Mankind in Time and Place: The Changing New World, Silver 
Burdett, N. J. , 1967. 
18 
Ontario, 22 and the various publications of the Canadian-United States 
Committee of the American Council on Education. 
Since the early 1930's, educators at various times have voiced 
their approval of improved relations between the two countries and have 
deplored the fact that the schools have not always fulfilled their part by 
giving greater emphasis to the study of Canada in the curriculur.n. 23 In 
the materials surveyed at the Booth Library, textbooks and curriculum 
guides, only Dallas, Texas, included a course of study on Canada after 
the fifth grade level. 
It was notable that among i;h� materials surveyed, little emphasis 
was given to the importance of French Canada, or to factors influencing 
Canada-United States Relations. 
22secondary Scho�l Curriculum Guide for Social Studies, Victoria, 
British Columbia: Ministry of Education. 
Secondary School Curriculum Guide for Social Studies, Winnipeg, 
Manitoba, 1967. 
Secondary School Curriculum Guide for Social Studies, Ontario 
O\!partment of Education, Toronto, Ontario, 1968. 
23 
R. C. Ande rso11, 11 Trends in Gcogra phic Instruction," Bulletin 
of the National Association of Secondary School Principals, Vol. 51, 
No. 3 16, (February, 196 7), pp. 1 0 -20 . 
19 
Efforts have been made by the Canada-United States Committee 
to study textbooks in use in both countries to correct erroneous inform-
ation and prejudice. 24 
It appears that many of the recommendations of the American 
Council on Education and the United States De partment of State are not 
at the present time in practice in the school curriculums; however, all 
the mate rials surveyed did favour closer ties between the United States 
and Canada. Following the survey of literature about Canada and its 
relations w ith the United States, it was nece s sary to dete rmine the obje�tives 
of the unit both in terms of long t��rm: objectives and the more specific 
objectives encompass ing outcomes in terms of understandings, value patte rns, 
and skills and abilitie s .  Content was sele cted i n  relation to the objectives 
and how it could best serve the needs of the pupils .  In a unit lasting from 
1 2 - 1 4  weeks, a tremendous amount of work could be covered, and this n1ust 
be chosen carefully with the needs of the pupils as the major factor. A 
se ries of developmental sequences were prepared together with suggested 
resource s .  Consideration was then given to the evaluation and conclusion 
of the unit. 
24n�nnis Wrong, American and Canadian V tewpoints, 1955. 
Robin W .  Winks, various articles in Social Education, 1158. 
The United States Department of State Bulletin: 
Current Aspects of the U. S. Canadian Relations, 1955. 
Behind the H12adlines in Canada-U.  S. Relations, 1958. 
The American Council on Education: Report of the Canada­
United States Confe rence -2!!. Mutual Relations, 1 9 55. 
CHAPTER II 
CANADA: A RESOURCE UNIT 
Part A: Overview 
zo 
This unit of study on Canada has been specifically designed as a 
unit of study for inclusion in the Social Studies Curriculum of the junior 
high school. This unit of Study attempts to provide for the social studies 
teacher an in-depth study of the world's second largest nation and the United 
States immediate neighbour. The unit suggests reasons for including Canada 
as an important part of the junior high school studies. Included in the unit 
a.re long range objectives in terms of general attitudes, together with 
the more specific objectives in terms of understandings, value patterns, 
and skills and abilities. 
The procedure for initiating the unit and an outline of content 
precedes the outline of ma.in themes, specific concepts to be developed, 
eupporting content outlines, activities and resources. 
The unit concludes with suggestions for culminating and evaluating 
the unit, together with a bibliography of suitable books at both the adult 
and pupil level, films, film strips and other resources available as teach­
ing aids. 
Content Outline 
The unit of study on Canada consists of a se ries of sequences 
developed around a main theme. Main themes include: 
Government--from French Colonial Rule, before 1774. The 
Quebec Act 1774. The British North America Act 1867 to present day. 
People--the ethnic origins of the major and minority groups, 
religion, language and life in the cities and rural areas of Canada. 
2 1  
The Land- -its location and s ize, its chief regions, and its climate. 
The Canadian Economy--natural r esources, manufacturing, agricul­
ture, mining, transportation and foreign trade. 
History--from the early exploration by the Vikings and French to 
modern day relations with Britain, the United States and the rest of the 
world. 
Chronological Sequences 
Discovery of the New World 
French in New France 
Government of New France 
Exploration 
Life in New F ranee 
Struggle for New F ranee 
Br itish Develop Canada 
War of 1812 
Beginning of Unity in Canada 
American Civil War e ffects Canada 
Confederation 
Living in Canada Today: The Atlantic Provinces 
The Industrial Provinces 
The Prairie Provinces 
Western Canada 
Canada's Northland• 
Peoples of Canada 
Future of Canada 
Canada-United States Relat\ •ns 
Final Sequence 
Importance of the Unit in the Junior High School Curriculum 
22 
Canada is unique on the North American Continent as mainly a 
binational country, English and French; however, she is not unique in the 
world. Many other nations in Europe, Africa and the Asian world are faced 
with the similar bi-national and bi-cultural diffe rences. Canada like these, 
also has besides the two main national groups, many other minority groups, 
some of which are common to the United States. It must be unde rstood, 
however, Ame rican s ocial studies books state that French Canadians are a 
minority g roup. The French Canadians are considered as equal partne r s  
i n  the Canadian Confederation, determined to preserve their cultural 
distinctivene s s  and assimilation has never been a real possibility in 
Canadian history. Pierre Elliott Trudeau wrote in 1962: 
. . .  the n1ultinational State was dreamed about by Lafontaine, 
realized under Cartier, perfected by Laurier and humanized 
with Bourassa. i\.nglo-Canada has never enjoyed a crush-
ing predominance and has never been in a position to refuse 
compromise. 25 
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Unlike the United States, Canada has been spared a civil war even though 
within her borders she has more than one distinct ethnic group. Like the 
United States she is an independent self-governing nation, yet Canada has 
quite a different form of government, democratic, but a constitutional 
monarchy retaining formal ties to the British Crown. 
Canada slowly and gradually evolved from the status of a French and 
then British colony to nationhood, a proce s s  completed only in the twentieth 
century. This was achieved by the due process of law in the form of Parlia-
mentary Acts, in contrast with the United States who won independence far 
more violently and abruptly. 
Current trends in curriculum place the study of the United States 
in the junior high school, with emphasis on historical economic and political 
aspects of development in depth. 26 To include a unit of study on Canada at 
this stage can equip the student to better understand Inter-Canadian American 
25
Pierre Elliott Trudeau, "Les Complications Du Nationalisme Au 
Canada, 1 1  Cite Libre, April, 1962. 
26R. C. Anderson, "Trends in Geographic Instruction, " Bulletin of 
Nat. A s s. of Sec. School Principals, Vol. 51, No. 316, Feb., 1967. 
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relations and also other countries and give new meaning to the development 
of the United States and serve as an object lesson of what countries can 
accomplish with good will and determination. 
Part B: Objectives 
It is possible to state objectives in a number of different ways, 
and in the final analysis it is the individual who must interpret them and 
translate them into actions. The following objectives cons is ting of long 
term objectives for a social studies progran1me, specific objectives derived 
from Social Studi� for Children in a Democracy, for the unit on Canada are 
used as a basis for the Unit Study. 27 A variety of profesaional materials 
were used to develop the following objectives .  ZS 
Long Term Objectives 
To develop ability in s ynthesizing related areas of knowledge as found .in 
the various disciplines, geography, history, economics, political 
science, anthropology, archaeology, art, music, literature. 
27 John U.  Michaelis, Social Studies for Children in� Democracy, 
Prentice Hall: N. J . , 1968, pp. 7-13. 
2 8  
John U. Michaelis, Teaching in the Social Sciences, Grades V, VI, 
Rand McNally and Co. : Chicago, 1966. 
John Jarolirnek, Reading for Social Studies in Elementary Schools, 
Collier-Macmillan Ltd: N. Y. , 1965. 
Hanna, Potter, Hagaman, Unit Teaching in the Elementary School, 
Holt Rinehart: N. Y . •  1964. 
John U. Michaelis, Social Studies for Children in �Democracy, 
Prentice Hall: N. J. , 1968. 
-
'i> comprehend history as a description of man's continuing social, 
philosophical, political, economic and religious development. 
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To encourage an awareness of dran1atic historical events and discoveries 
which have cha.ngeci the direction of man as an individual and society's 
thoughts and actions. 
To appreciate the ideals and values of other cultures as expressed in art, 
music, philosophy, history and literature. 
To discover how other cultures influence contemporary American culture. 
To analyze and interpret the intellectual ae sthetic, moral and political 
ideals held in esteem by men of other cultures. 
To acquire an understanding of th� effect of environment on man and how 
he has adapted to it and used the natural resources. 
To evolve an acceptance of responsibility and an appreciation of the 
contributions of all mankind. 
To acquire an understanding of the i.ndividua.l1s role in a global society. 
Specific Objectives 
Understandings 
Canada's vast underdeveloped land mass; mineral and natural resources. 
(geography) 
Canada as a bi-lingual and bi-cultural nation undergoing the pains of la.tent 
nationalism. (political :science and history) 
Z6 
Canada's form of government a.nd her place within the British Common­
wealth of Nation�. (political science and history) 
Canada 1 s contribution to the world's ideas of human right as a peace keep­
ing force and. her place among the non-aligned nations. (philosophy, 
political science and history) 
Canada's economic ties to the United S•,ates and their political significance. 
(economics and political science) 
Canada 1 s cultural contributions to the North A mer ican continent. (music, 
art, literature, drama) 
Canada 1 s dilerruna, to share in America 1 s wealth and at the same time 
rcznain independent. (economics and political science) 
Canada's development from. a colony to an independent nation and the influence 
that physiography cl.nd climate have had upon this. (history, geography) 
Canada 1 s treatment of ethnic minority groups historically and at the 
present. (anthropology, and history) 
Value Patterns 
As a result of the pupils active participation in a. unit of study on 
Canada it is hoped that the students will develop: 
A tolerance of the values and insights in other countries especially in those 
of Canada, together with an understanding of the increasing inter­
dependence of one nation on others in the modern world, specifically 
the United States increasing dependence upon Canadian natural 
resources. 
An appreciation of Canada 1 s part in the common heritage of the North 
American continent. 
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A respect for the welfare of the North American continent especially in 
the areas of over population, conse rvation, ecology, and pollution, 
and place the welfare above nationalistic de s i re s .  
A respect for Canada's bi-culturalism am bi-lingualisnJ. subsequently 
respecting the r ights and contributions of all individuals more 
especially those within his own class, school and community. 
An understanding for United Sta.tee-Canadian friendchip and the Inte rn?�tiona.1 
issues affecting them both. 
An appreciation and respect for Canadian a.nd other Democratic forms of 
governments. 
Skills and Abilities 
The unit of study on Canada will help to improve: 
Skills of locating and gathering information about Canada and the United 
States from a variety of resources, books, film.s, magazines, news­
papers, l istening to presentations, interviewing resource persons, 
reviewing films, attentive to the ideas and views of others. 
Skills of interpreting graphic data a.bout Canada and the United States, 
using maps and globes, atlases to locate specific information about 
Canada, using and reading charts, graphs and numerical data. 
Skills related to the time chronology of the United States and Canada; 
the time perspective and essential dimension of the man-land 
complex. 
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Skills related to the spatial distribution of phenomena in Canada such as 
population, physical features, natural resources, economic 
activities, soclo•cultural patterns, political systems and communi­
cations. 
Skills of identifying central issues in Canadian problems arriving at 
conclusions and drawing valid inferences. 
Skills involving solving problems by use of the scientific n-iethod of inquiry, 
identifying prob.Lema to do with Canada, finding facts and figures, 
setting up possible solutions, trying out ideas choosing the most 
likely, e valuating results and recognizing new problems. 
Skills of presenting social studies material about Canada: organizing 
around an outline, present�ng speeches and projects, participating 
in discussions, cooperating in sharing information . 
.?art C: Learning Sequences 
Initiating the Unit 
Students and even ..:l.dults rarely express great enthusiasm or interest 
in a new topic that is unfa1niliar to them, they do so only when they have ha.d 
an opportunity to acquaint themselves with it. Initiating a new unit is, there­
fore, more than just getting a unit started. It is total involvement; it 
2 9 
involves arousing the curiosity of the pupils s o  that they want to become 
involved explo·ring the possibilities of the subject from every conceivable 
angle and arranging the environnient for learning to take place. John 
Michaelis des cribes the initiation of a unit a s :  
The c la s s r oom i s  attractively arranged with pictures ,  
realia, maps, books, pamphlets and other materials related 
to the first problems to be considered. Children are given 
the opportunity to examine the rnaterials and to raise ques tions 
about them . . .  a film, a. story o r  a recording also may be 
used. 2 9  
The initiation phase o f  the unit consists of a series of experiences 
and for the junior high school pupil, these must be lively, thought provoking, 
exciting, and interesting; otherwise he is not w illing to become involved. 
Multi-media approach into the unit is an exciting one for the junior high 
s chool pupil. The room should be arranged to accommodate the various 
activitie s .  A s  the pupil enters the room. h e  sees a short film on Canada, 
for example, " Colo ny to Commonwealth, 1 1  a histo r y of Canada from 
colonial days to the pre s ent. Tbe film is shown without sound, as it w ill 
be used again later. On oppo_s ite walls, slides of C.:.nada are being flashed, 
National Film Boarr3 of Canada sets of slides on Ca.na.dian cities and Provinc e s ,  
a tape recorder or record playe r plays Canadi.;,n folk music, like the Songs of 
Nova Scotia, recorded b y  the Canadian National Film Board. W alls display 
2 9John R .  Michaeli s ,  Social Stud ies for Children in a Democracy, 
Englewood ,  third e d . , 1 9 6 3 ,  pp. 227 - 228.  
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poste rs and pictures of Canadian life. Pupils are free to browse at stands 
or tables showing Canadian artifacts, money, stamps, maps, brochures, 
handicrafts, books, newspapers and magazines. 
Pupils are free to explore, touch the materials and browse. The 
teache r can observe the pupils as they explore the mate rials, noting the 
objects of particular intere st. This initial period of discovery can be 
followed by a short period of explanation, fol.lowed by a discuss ion giving 
pupils an opportunity to ask questions and to talk and share the things that 
have intere sted them. 
From ideas o riginating from the pupils, the teacher and pupils 
can discuss some of the things which would be meaningful to them, and 
these should be included in the unit of study. Many of the s uggestions will 
fall into a well-prepared and previously teache r developed unit. Other• 
can be the basis of small group or individual projects. 
Before the Wlit is initiated, the teacher should have collected a s  
many materials a s  pos s ible from the library and prepared a bibliography 
of books suitable for reference, pleasure, and discovery. Article s from 
newspaper s  and magazines should be clipped and filed under appropriate 
headings. Subscriptions to leading Canadian newspapers like the Montreal 
Star, the Toronto Globe and Ma.11, the Vancouve r Sun, or La Presse o r  
Le Devoir, i>hould be obtained. Magazine s like Macleans, and Chatelaine 
should be available. Outline maps s imilar to those in the Resource Section, 
� l  
ca.n t>e prepared. Also, picture•, ma.pa and pamphlets should be collected. 
The materials should be catalogued and filed for easy access for reference 
and use. 
It is  of considerable help if the teache r is able to preview films, 
film strips and slides for use in the unit by the teache r and also by the 
pupils. A list of re source persons in the neighborhood who are w illing to 
share their travels and interests is of conside rable use to the teacher about 
to initiate a unit, but it should be remembered that outside speake r s  should 
be well informed in advance and also orientated about their audience. 
When the unit is beginning. pupils and teacher should develop goals 
and standards that they hope to accomplish. Goals set can be for both 
individuals, small groups, and the class as a whole. It is important that 
the teacher and pupils discuss these goals and are jointly responsible for 
their acceptance, for without this joint responsibility pupils will disregard 
them as teache r made and have conside rably less interest in attaining them. 
Very often it i� important to inform the parents of the stud�nts at 
either a P. T. A. n1eeting or special meeting called for d iscussion of the 
unit, how it works, the work it involves, the areas of study to be covered, 
the goals set up by teacher and pupils and the m.any activities the pupils 
will be pursuing. Parent cooperation is immensely important in unit 
studies, as it is in any part of the curriculum. Parents feel concerned and 
interested, if they are able within reasonable bounds, to participate and 
help in activities. When materials have been gathered and the pupils' 
curiosity has been arottsed, th� unit is beginning to develop. 
D e ve lopmental Sequences 
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The following sequences made up of Main Theme, conce pts to be 
developed bett e r ,  content, supporting themes, suggested activitie s ,  
and sugge�t ed res ources are arranged to give an overall study of Canada, 
histor ically, geographically, politically, economically, and sociologically. 
The sequences follow a t ime chronology from the discovery of Canada in 
Viking times, thr ough colonial times to confederat ion and the present. 
Inforn1ation from man y of the separate social science or social studies 
fields is considered in order to obtain an overall view in each sequence. 
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1.  Main Then-ie : Discove ry of the New W orld 
Concept to be de veloped 
bette r : 
Content: 
Supporting Theme s :  
S uggested 1:i.. ... ti vitie s :  
S i.lgges ted Re.:.oun: e s :  
H i stor y i s  studied to understand 
the past and how it 4ffe cts the 
present and future. 
History and Geography 
Exploration: The Vikings discover 
V inland -Cabot in Newfoundland. Jacques 
Cartier and the St. Law rence. 
Make maps showing the Viking routes 
and s ettlements. Draw some typical 
V iking artifacts. D i s cuss why this 
part of North .-"�merica was d i s -
covered and s e ttled later. Read 
about the early history of Canada. 
Filn1: Four Centuries oi G rowing 
f>ain1:1; U .  01 i\iichigan Film Library. 
Bool<.s : An1t=rica Before Columbus.  
E. C. Ba.ity. 
Leif Erikson Explorer. 
R uth W ei r .  
Canadian Jackdaw s :  Cartie r of St. 
Malo. No. 1 1 .  Cabots of Bristol. No. 9 .  
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2 .  Main Theme: The French i n  New France 
Concept to be de velo ped 
better: 
Conte nt : 
Supporting Theme s :  
' 
Sugge s ted Activitie s :  
Sugge s ted Rei>ource s :  
Culture s  are s tud ied to di s cove r 
how they influence a.nd modify 
other group!j. 
H i s to r y ,  Geogra phy, Politic s . 
Champlain founds Quebec. G r owth 
of New F rance. F rench Huron 
Alliance. 
On an outline map locate the m..ain 
French settlements. Inve stigate 
the lives of four men important in 
the hi s tory of New F rance. Prepare 
s1nall group reports. Samuel de 
Champl1in; J tan T:.ilon ; Bisho p 
Laval; Cou.nt F ronte nac . 
Teacher Reference s :  
T�u� Eo-.pi re. of tht.:: St. La.wrences. 
D. G .  Cre ighton. 
Canada Und e r  L_ouis _XIV, 166 3 - 1701. 
W .  J. Eccles. 
E xplor e r s ,  Sold i e r s , and Statesmen. 
W .  J. K e r r  
3 5  
Pupils Books: 
Champlain Father of New France. 
Cecile P. Edwards. 
Canadians of Long Ago. K. Kidd. 
3. Main Theme: Government of New F rance 
Concept to be developed 
better: 
Content: 
Supporting Themes: 
Suggested Activities: 
Man's success is related to his 
intelligent use of natural and 
cultural resources. 
Geography and Econom ics. 
English and French Rivalry in the 
Fur Trade. English Iroquois Alliance. 
Founding of Hudson Bay Company. 
Make a chart showing the English 
and French claims to the Fur lands. 
Read about the life of Pierre Radisson. 
Imagine that the pupils are Coureurs 
des Bois. Write a letter to a friend 
in France describing the life. Dis-
cuss the English-Iroquois Alliance. 
Suggested Resources: 
4. Main Theme: Exploration 
Concept to be developed 
better: 
Content: 
Supporting Themes: 
Suggested Activities: 
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Booke: Boy of the North: Story of 
Pierre Radisson. R. Syme. 
Film: French and Indian War. 
-
--
Coronet Films. 1 1  mins. B/W. 
Canadian Jackdaws: The Fur Trade. 
No. 5. 
Cultur e s  are changed by discovery 
and exploration. 
History and Geography. 
Historical background for the rise 
of exploration. 
Locate on a map the discove ries of 
Joliette, La Salle, Marquette, La 
Verendrye. Organize an imaginary 
expedition to discove r new t e r ritories, 
find out what da.ngere would be 
encountered, what types of stores 
would be needed, what time of year 
would be best to start. Small group 
projects using film strips. Explorers 
Series EBF. 
Suggested Resources : 
5 .  Main Theme: Life in New France 
Concept to be developed 
bette r :  
Content: 
Supporting Theme s :  
Suggested Activitie s :  
3 7  
Outline maps o f  Canada .  Film 
strips E BF. Explorers Series.  
Books: Explorers Soldiers a.nd 
Statesmen. W. J. Karr. 
Communities are the result of 
people working and cooperating 
togethe r .  
History and Sociology. 
Life of the Voyage urs . 
Life of Seigneur and Habitants.  
Construct a typical s ettlement of 
New France showing the Mili, 
Seigneurie, Church, and defense 
tower.  Make a chart s howing the 
diffe rence between the life in the 
French and English coloni e s .  
Listen to the Canadian Boating 
Song. See a film about the Voy-
ageurs. 
Sugges ted Re source s :  
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Filmt Les Voyageurs. N. F. B. C. 
2 5  mins. 
Read Madeleine Takes Command. 
E .  C. Brill. 
Filmatrip fo r use as resource for 
model of a village, F ranee in the 
New W orld - - Colonial Life. 
-
6 .  Main Theme: Struggle for New France 
Concept to be developed 
better :  
Content: 
S upporting Themes :  
Suggested Activitie s :  
Events in Europe affected the 
development of Canada. 
History, G1::ography, and Political 
Science. 
Struggle for Acadia-Brita.ii:; and 
France at War in Europe - - s urrender 
of Quebec. 
Locate the main English and 
French forts on a ma.p. Read the 
poem "Evangeline" and dis cus s the 
fate of the exiles and compare it to 
modern day refugees.  On a chart 
write the main points of the Treaty 
of Paris. 
Suggested R e s ources :  
7. Main Theme: British Develop Canada 
Gonce pt to be developed 
better: 
Content: 
Supporting Theme s :  
Suggested Activ itie a :  
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Canadian Jackdaw s :  Louisbourg 
No. i_: ;  Wolfe !!_ Quebec. No. 23. 
"Evangeline : 1 1  H. W. Longfellow. 
Read The Fort in the Forest: 
H. Lobdell. 
In building a new nation the English 
were influenced by inherited ideas 
from both England and France. 
History, Sociology, and Geography. 
The Quebec Act. England enlarges 
Quebec 1 s boundaries . Military 
Government- -Loyalist flee to 
Canada. 
On a map show the boundary changes.  
Dramatize an incident showing the 
Loyalists fleeing the thirteen 
colonie s .  
Suggested Resource s :  
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Teache r's  Rl!ference: A Short 
History of Canadians for Americans. 
A. L. Burt. 
Filmstrip: Pionee r  Life in Canada. 
8 .  Main Theme: Founding of the North West Company and Its Promotion 
of Explo ration 
Concept to be developed 
bette r:  
Content: 
Supporting Themes :  
Suggested Activities :  
E conomic institutions are universal 
features of every e conomy- -all 
cultures have s pe c ial groups which 
promote their own aim. 
E conomic, and Geography. 
Commer c ial oppos ition to Hudson 
Bay Company, Exploration of the 
Canadian W e st. 
Locate on a map the explorations of 
Alexander Mackenzie, Simon Fraser, 
David Thompson, Samuel Hearne, 
Henry Kelsey; small group proj ects 
on each of these men. 
Suggested R e s ource s :  
9 .  Main Theme: W a r  of 1812 
Concept to be developed 
bette r :  
Content : 
Supporting Theme s :  
Suggested Activitie s :  
4 1  
Books : North to the Unknown: --- -- -
( David Thompson) . H. Evans. 
The Hudson Ba.y Company. R .  Moreno. 
The Map Maker. K.  Wood. 
The Company of Adventurers.  
L. Tharp. 
The Nor'W e s te r s .  M. Campbell. 
Canadian Jackdaw s :  Mackenzie . No. 7. 
Democracy provides for ind ividual 
d iffe rences .  
Political Science and History. 
Reasons why Canada did not join 
the United Sta.te s in the War with 
Br itain. 
Read about the war from both 
Canadian and An-1e rican viewpoints, 
then debate the is s ue s  in cla s s .  Con-
struct a cha rt s howing the outcome s 
of the war and how they have influenced 
relations between the two c ountries  
today. 
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Sugg e s ted Re sourc e s :  F Um :  Colony to Commonwe alth. 
R .  Reader. 
Canadian Jackdaw s :  Canada Votes 
1791-1891. No. 3. 
10.  Main Theme: Beginnings of Unity in Canada 
Concept to be developed 
bette r :  
Content: 
Supporting Theme s :  
People frequently rebel against their 
gove rnment, when it neglects the 
•nelfare of the people. 
History, Geography, Sociology, 
and Political Science. 
Re volt in Upper and Lower Canad a - -
E x  pans ion Westward - -Founding of 
the R.  C. M. P. the Metis Rebellion. 
Draw a mural depicting the w e s t·.': a rd 
movement of Lord Selkirk's s ettle rs 
to the R�d R iver; make a chart show -
ing the grievances of the Upper and 
Lower Canadians . Research the life 
of William Lyon Mackenzie and Louis 
Joseph Papineau. Show a film on 
Suggested Re sour ces :  
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the R. C. M. P. In1agine the pupils 
are Metis . Prc pa. re a re port to be 
sent to Ottawa explaining their 
view po ints . 
The Friendly Force. D. Spettigue. 
The Royal Canadian Mounted Police. 
R. Neuberger. 
Teach e r ' s  Rt?ference: E volution of 
the Dominion of Canada : Its Govern-
-·
-
ment and its Politics. E .  Por ritt. 
The Story of Our PraJr}e Provinces. 
J. Scott. 
Film: Lord Selkirk, the Colonizer. 
Canadian Jackdaw s :  R. C. M. P. 
No. 1 2 . ; Selkirk. No. 1 0 .  
1 0 .  B .  Main Theme : American Civil War Effe cts Canada 
Concept to be developed 
bette r:  
Content: 
In de1nocratic nations it is beli�ved 
that pe ople should behave in ways 
that do not interfere with others. 
Political Science, History, Economics, 
and Geography. 
Supporting Themes :  
Sugge sted Activitie s :  
Suggested Resource s :  
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Canada (Britain s upports the South), 
Canadian border village 8 attacked. 
Need for railways. 
Read about the Canadian fears 
towards the U. S .  A. , were they 
justified? Locate on a map the 
s pread of the railways . W rite a 
composition for and against unify-
ing Canada.  
World Encyclopaedia, Vol. 3 .  
"Transportation . " 
Film: Colony to Commonwealth. 
R ead : The Railroade r s .  
The Story of Confede ration: The 
Unguarded Frontier. � History of 
Canadian-American Relations. 
Canada Jackdaw s :  Canada and the 
Civil War. No. 17.  Building the 
Canadian Pacific Railway. No. 4. 
1 1 .  Main Theme: Confedera.tion 
Concept to be developed 
bette r :  
Content: 
Supporting Themes: 
Suggested Activities: 
45 
In the process of building a new 
nation the Fathers of Confederation 
were influenced by inhe rited ideals, 
values and institutions, which were 
adapted to the Canadian environment. 
Hhtory, Sociology, Political 
Science, Geography, and Law. 
Form of Government: Prime 
Minister and Cabinet-Courts; 
Canadian Constitution; Canadian 
Political Parties. Canada' a i?la ce 
ln the Commonwealth. 
Compare the voting laws and 
election procedures of Canada and 
the U. S. A .  Prepare a chart. Small 
group projects. Report on the 
policies of the different Canadian 
Political Parties. Make a llst of 
tb.e duties of the Prime Minister of 
Canada and the President of the 
United State•. Read about the 
Suggested Resources: 
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Code Napoleon of Quebec and the 
law codes of Ontario, dis cus s the 
contrasts.  Class proje cts . Report 
on the position of the Monarch, 
Parliament, Provincial gove rrunents. 
Imagine you a.re a Canadian. How 
do you e ee Canada's role in the 
Commonwealth? 
Film: From Colony !2, Commonwealth. 
Film: Four Centuries of Growing 
Pains. 
Books: Gove rnment of Canada. 
R .  M. Dawson. 
World Encyclopaedia, Vol. 3 ,  
"Government. 1 1  
Source Book of Canadian History. 
Stewart Reid. 
Canadian Jackdaw s :  Confederation. 
No. 1 1  Push to the Pacific. No. 14. 
12. Main Theme : Living in Canada Today 
Concept to be developed 
bette r :  
A s  Canadians settled their land, 
they developed different ways of 
living and working in their environ-
Content: 
Supporting Theme s :  
Suggested Activitie s :  
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ment. Land a s pects of Canada 
d iffe r from place to place. 
Geography, Climatology, Economic s ,  
and Geology. 
Life in the Atlantic Provin c e s :  
La.titud e ,  Longitude, Ocean Currents, 
e conomic d evelopment. 
Locate the Provinces of New 
Brunswick, Nova Scotia, Prince 
Edward Island, Newfoundland, and 
Labrador. Group projects give oral 
reports on farming, forestry,, fish­
ing, mining. Make a list of factors 
which influence the climate of this 
region. Listen to some typical 
sea chanties of the re gion and learn 
one. Draw a mural s howing fishing 
on the G rand Banks at the end of 
the last century. 
Suggested Resour c e s :  
Supporting Themes (ii):  
Suggested Activitie s :  
48 
Sample units : Sardine fishing in 
� Brunswick; Making �and 
pape r  at Cornerbrook.: Songs of 
Nova Scotia. 
Film: Canada :  The A tlantic Provinces 
E. B. F. B/W . 1 6  mins. 
Films trips: Fishermen of Nova 
Scotia. E. B. F. 92 A. 
Books: Big and Bountiful Eastern 
Canada. 
Magazine: National Geographic , 
Vol. 131, No. 5, pp. 668-699. 
Life in the Industrial Provinces.  
Largest Provinces of  Canada .  Great­
e s t  cultural divers ity. St. Law rence 
lowlands contrast with Shield. 
Influence of the Great Lakes.  How 
climate influences living. 
Locate the chief cities of the region. 
D iscuss the absence of large cities 
in the north of the region. Make a 
chart of the chief products of the two 
Suggested R e s ources :  
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provinces -�where they are exported 
and where the raw materials come 
from. Conetruct two farms typical 
of Quebec and Ontario. Read about 
the problems of water pollution in 
the Great Lak e s ,  and what Canada 
la doing to prevent further pollution. 
Make a list of ways Canadians con-
s erve their natural r e s ourc e s .  Make 
an individual report on some aspect 
of life in the Provinces of Quebec 
and Ontario. Study some of the 
problems of French Canada and 
the s truggle for civil rights . Com-
pare them to c ivil rights movements 
in the U. S. A .  
Sample studie s :  Farming in the 
St. Lawrence Lowland. Mining in 
the Shield. Iron ore and A s bestos in 
Quebec. Making Steel in Hamilton, 
Ports, Montreal. 
Films : Canada Unity � Division, 
N .  F. B. C. 22 mins. colour. 
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Canada: The Industrial Province s .  
E. B .  F .  1 7  mins. 
Books : The Tin Flute. Gabrielle 
Roy. 
Jalna and Whiteoak Novels. Mazo 
de la Roche. Picture Map C2.!_ Geo-
graphy of American Peoples . W .  R .  
Mc Connell. Canadian Regions : A 
Geography of Canada. D. F .  Putnam. 
Filmstrip s :  Village s in French 
Canada. 92 D, Farm and City in 
Ontario. 92 B. People at W ork 
Series.  E .  B. F. 
Article s :  Canadian G�ographic: 
Some St. Lawrence Seaway Commun-
ities. Nov. 1969, pp. 154- 163. 
Provincial Parks of Ontario. 
Se pt. 1967, pp. 78-93. 
Ontario Northland Railway to Moosonee 
Feb. 1969, pp. 6 2 - 6 7 .  
Article s :  National Geographic:  
Our Ecolog�cai Cris is : Pollution 
Threat to Man's Only Home . J. P. 
Blair. Vol. 138, No. 6, D e c .  , 1970, 
p. 738. 
Supporti.o.g Thcn1e$ (iii): 
Suggested Activitie s :  
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St. �aw rence Rive r :  Key to Canad a. 
H. LaFa.y. Vol. 1 3 1, No. 5, May, 
1967, pp. 622-667. 
Montreal Greets the World. J .  
Billaid. Vol. 1 3 1, No. 5, May, 
1967, pp. 600-621. 
The Prairie Province s :  Compare 
the Grasslands of Canada and the 
United State s .  Ind ustries of the 
Prairies. Impact of the Chinook. 
On a map locate the glaciated and 
non-glaciated a.rea.s of the Prairie s .  
Locate the chief citie s ,  rive r s ,  a.nd 
lake s ;  note the settlement patte rns. 
Small group p:-oje cts :  wheat farm-
ing, mixed farming, cattle ranching, 
mining and the oil industry. Make 
a m.odel of a typical Saskatchewan 
wheat farm. Draw diagrams to 
show how the Chinook blow s .  What 
effect does it have on life in the 
Prairies? Collect pictures of the 
Calgary Stampede. 
Suggested Resources :  
Supporting Themes ( iv ) :  
Suggested Activities :  
Sample Stud ie s :  
1 .  Wheat farming in Regina. 
52 
2 .  Mixed farming in Manitoba. 
3. An oil well in Edmonton. 
National Geographic : The Prairie 
Province s .  W .  E. Garrett. Vol. 
138, :No. 4, Oct. , 1 970. 
Films : Canada Geography of the 
Province s .  Coronet Films. 
colour. 1 3  mins.  
The Prairie Provinc e s .  E.  B .  F. 
B/W 14 mins. 
Filmstrip: Wheat Farmers in 
W e s tern Canada . E .  B. F. 92 E. 
British Columbia: Rocky Mountain 
Barrier. British Columbia ' s  ties 
w ith the United States.  Fishing, 
farming, mining, climate, ocean 
currents, fjord coastline. Towns 
a.nd communication. 
On a map mark the chief physical 
feature s ,  Rocky Mountains, Colum-
bian Plateau, Coas tal Range s .  
Suggested Resource s :  
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Dis cuss the ocean currents a.nd 
find out which currents h�ve the 
most influe.nce on British Columbia. 
Group Proj e cts : Give oral report, 
s almon fishing, mining at Trail, 
mining and H. E .  P. at Kittimat, 
Forestry, n1arket gardening. Draw 
diagrams to show how fj ords ori­
ginated and des cribe how important 
they are to the fishe rmen of British 
Columbia. Imagine that the class 
were able to ta.ke a trip by rail 
from Vancouver to Edmonton. What 
railway would they take? W hat kinds 
of thing� might they expect to see? 
Sample Studie s :  
1 .  Fr uit Farming in Okanagan. 
2 .  Market gardening � the Fraser 
Delta. 
3 .  Salmon Fishing in British 
Columbia. 
Supporting Then1es (v):  
Suggeste d  Activitie s :  
5.4 
National G·� ograph i c :  Canadian 
Rockies. Alan Philips . Vol. 1 30 ,  
No. 9 ,  Sept. , 1 96 6 ,  p .  353. 
Films : The Pacific Provinc e s .  
E .  B .  F .  B/W 14 mins. 
Films trips : Vancouver. E. B. F. 
92 c . . 
Canad a ' s  Northland s :  Climate, 
physical feature s ,  d ifficulti e s  in 
cornrnunications, E skimo s ,  industrial 
development, defense. 
Show on a map Canad a ' s  Northern 
Territories. Show the chief settle­
ments in relation to the rivers and 
Hudson Bay: Uranium City, Dawson, 
York Factory. Read about the 
history of the north. View a film 
on the life of modern eskimoes .and 
then read about traditional life . 
Collect prints of Eskimo theme s .  
What are the problen1s of mining 
in the north. On a map show how the 
minerals could be exported to other 
parts of Canada. 
Suggested R e s our ce s :  
1 3 .  Main Theme: The People of Canada 
Concept to be de veloped 
better ;  
Content: 
Supporting Theme s :  
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Cana.da: A � Ge ography. 
R .  Kruger. 
"Mrs. Mike. 1 1  B. Freedman. 
Film: Peoples of Canada. N.  F. B. C. 
colour. 14 mins. 
Jackdaw s :  North West Passage . 
No. 15. 
National Geographic: � Canadian 
North. D. Boyer. Vol. 1 34, No. 7,  
July, pp. 1 -43. 
Films trips : Mackenzie River. E. B. F. 
163 B. Canada's North. E. B. F. 
1 6 3  A. � Yukon. E .  B. F. 1 6 3  C. 
People of all ra.ce s ,  re ligion s ,  
and cultures c ontribute to a 
country' s cultural heritage. 
Anthropology, Sociology, and History. 
Indian life past and present. Contri-
butions of Eskimoes to modern life. 
Minority groups: Doukabours, 
H uttite s.  Relations between French 
and English. Immigration. 
Suggested Activitie s :  
Sugge s ted Re sour c e s :  
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On a map of Canada, name the 
main ethnic group areas. Wnat are 
the main Indian tribes in Canada? 
Read about their history and com-
pare to the history of the United 
State s .  Make a list of common and 
d iffe rent treatments . Read about 
the problems confronting French 
Canada. Debate Separatism. W hat 
changes are taking place concern-
ing Indians today? W r ite a. compo s i -
tion d e s c ribing the life of a Canadian 
Indian today. Choose a minority 
group and d e s cribe life in Canada 
for its membe r s .  
Indians of the Ame rica.s. National 
- --
Geographic Society. 
Peoeles of Canada. N. F. B. c. B/W 
2 0  mins. 
Jackdaw s :  The Indians of Canada. 
--
--
No. 16; Riel. No. 2.  
Film: Indians of Early Ame rica. 
E. B. F. B/W 22 mins. 
1 4 .  Main Theme: The Future of Canada 
Concepts to be developed 
bette r :  
Content: 
Supporting Themes : 
Suggested Activitie s :  
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The capacity of a country to meet 
its future depends on both the 
culture and upon the resource potential. 
Geography, Sociology, Political 
S c ience. 
Canada in the British Commonwealth. 
Canada and the United Nations. 
Problems of S e paratism. Canada a s  
a member o f  0 .  A. S. 
Study Canadian newspapers and 
magazines to discover Canad a ' s  
views on the European Economic 
Community and how Brltains future 
entry will effect Canada. De bate 
the reasons for Nationaliam in 
Quebec. Make a chart listing 
reasons for and against Canada 
j oining the 0. A. S .  F ind out about 
Canad a ' s  position in the United 
Nation s .  
Suggested Resource s :  
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Contemporary News pape r s :  
The Montreal Star, Toronto Globe 
and Mall, Vancouver Sun, Mac-
Cleans Magazine. 
For students of French: Cite 
Libre, Le Devoir, La Pre s s e .  
R t�a.d exce r pts  from Quebec States 
Her Case, Canada Year Book 1 970, 
Canada Faces the Future. Film 
N. F. B. C. colour. 52 mins.  
The Canadian Heritage . Canadian 
National Railways Sample Study: 
Facts on Canada.. 
15.  Main Theme: Canada American Relations 
Concept to be developed 
bette r :  
Content: 
Countries in the world tend to 
be come more closely related and 
inte rdependent as transportation 
and communications impro ve and 
global society strengthens. 
E conomic s ,  Political Science, 
History, Ecology, and Geography. 
Supporting Theme s :  
Sugge sted A ctivitie s :  
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Joint Enterpr i se s :  
Conservation of water, American 
bus ine s s e s  in Canada, Mutual 
defense, Problems of migration. 
List some of the joint enterprises 
Canada and the United States have 
undertaken, for example, Columbia 
River Project, St. Lawrence Sea­
way, Niagara Pow er Project, D . E .  W .  
Line. Find out a s  much as pos s ible 
about pollution of the G reat Lakes 
and d e s cribe ways both countries 
might prevent this .  Find out which 
busine s s e s  have Canadian Subsid­
e ri e s .  How might Canadians feel 
about thi s ?  Dis cus s American and 
Canadian viewpoints . Suggested 
ways relations between the two 
countr ies might be improved. 
R eview the film: Four Centuries 
of G r owing Pains. 
Suggested Resource s :  
Final Sequenc e :  
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Contemporary new s pape r s  and 
magazine s .  Read: The United 
States and Canada. H. H. Barrow s .  
Before culminating the Unit, the pupils might choose a topic of 
particular inte rest to them about Canada; a topic that has already been 
mentioned o r  some aspect of the Arts, literature o r  culture of the country, 
and make an 1 1 in depth" study lasting about one to two weeks. The report 
can be in the form of a written presentation, handwork projects, tape ­
recording, or film. This "in de pth" study will also comprise part of the 
culminating acti vi ties. 
6 1  
Culminating the Unit 
Probably a. unit on Canada in the junior high school s hould last 
twelve to fourteen weeks , but the length of the unit will de pend on a 
variety of factors including, the time available ,  the availability of 
r e s ource mate rials, the mone y available to purchase resource mate rial, 
the j udgment of the teacher as he observes the reactions of the pupils , 
and the interest of the pupils. 
Culminating a unit is not jus t a presentation of work, but should 
be a cons tructive learning experience. Pupils guided by the teacher should 
b� ready to begin to rnake generalizations from their experiences and 
start to draw inference s .  The actual culminating experience might 
cons ist of a small group or individual project, a written report, a hand ­
work project, or s on1e othe r learning form. An exhibition might be 
a rranged for the pupils to share their activities with other clas s e s  and 
parent s .  A dramatic activity drawn from the unit could b e  presented, or 
a slide film or rnov ie film made .  
Parents should b e  encouraged to participate and also b e  given an 
opportunity to d i s c u s s  the unit with the teache r .  Time can be given at the 
end for the important task of e valuating, the pupil ca.n ask himself if his 
skills in various areas have improved and what experiences he has really 
experienced. Lavorne Hanna. says : 
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Culminating experiences in a unit should be the natural 
outgrowth of the many rich expe rience s  that children 
have enjoye d .  30 
Part D. Evaluating the Unit 
Evaluation must be an important part of the unit, not an unimportant 
end task. It should be a continuous process throughout the unit and a lea. rn-
ing experience. Information through e valuation should be used to improve 
daily planning of individual, small group and large group work. R e s ources 
should be constantly � valuated to see if they are fulfilling their function 
adequately. 
Before the unit begins as part of the initiation process the teacher 
and pupils togethe r ca.n develop some class standards and at the completion 
of the unit they can be evaluated by both teacher and pupils as part of the 
learning proc e s s .  
Many teache r s  give an informal pre-test before the unit begins and 
discuss the res ults w ith the pupils. It must be und e rstood, however, that 
this i s  not a graded recorded test, but one in which teacher and pupils 
will gain useful information. After the completion of the unit the pupils 
can be post-tested and the r e s ults compared. 
30 
Lavorne Hanna. Unit Teaching in the Elementary School. Holt, 
R inehart: New York, 1963,  p. 1 6 7 .  
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Self-e valuation by pupils i s  a most important part of the study a.s 
through self-evaluation a pupil is able to increase his skills and abilities 
in analyzing his own behavior, his weakne s s e s  and strengths and most 
important, how he related to the goals set !or him as an individual. Devices 
re commended by John Michaelis for pupil self-e valuation include : 
Group discussions and interview s ,  samples of the child ' s  work 
gathered through the term, standards developed by the group 
and placed on charts, checklists made by the individual or grou.p, 
s c rapbooks made by each child. 3 1 
Teacher evaluation should use a wide variety of techniques to 
study group and individual achievements, both during the unit of work as 
well a s  at  the end. Various devices can be used by the teacher to evaluate 
the student' s  progr e s s .  D ire ct obse rvation, individual and group discuss ions, 
together with anecdotal records of the pupil 's  activities and attitudes may be 
included. Samples of work show a record of the individual's social and 
intellectual growth. Some teachers keep a u.nit log where they make daily 
notes evaluating mate rials, changes to be made in learning experience s ,  
observations of pupils and periodic s ummaries of work. 
Checklists for pupils self-evaluation and the evaluation of materials, 
informal rating device s ,  charts on work standards, and socio -metric scales 
are helpful. Case conferences can be helpful in analyzing and interpreting 
the lnformation regarding the pupil ' s  development. 
3 1 John U. Michaeli s .  Social Studies for Child ren in � Democracy, 
Recent Trends and Development, Prentice Hall: N. J .  , · 1968,  p. 524. 
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Part of the e valuation will be made by testing. Three main tests 
prevail, teacher-made tests, standardized te sts,  and teacher-pupil made 
tes t s .  All have a place in evaluation providing they are constructed o r  
selected for the specific needs of the unit and pupi l s .  
Teacher -made tests usually test background information, grasp 
of concepts, acquis ition of skills, needs,  weakne s s e s ,  and strengths . 
Tests are usually multiple choice, matching, completion, problem solving, 
true-false, es say writing or tests involving skills in locating and indicating 
places on individua_ outline maps. 
Standardized tests like the Iowa Te sts of Basic Skills for evaluating 
map and globe skills or California Tests in Social and Related Sciences are 
helpful in dete rmining the pupils growth over a period of time, but should 
be administered at regular intervals over several grade s .  
Teacher-pupil made tests are also valuable testing devices although 
they may take longer to prepare. Children begin to und e r s tand some of the 
ins ights into the reasons for testing, however, the purpose of teacher - pupil 
tests i s  not to construct perfect te sts,  but to give the pupil opportunities to 
improve his thinking and understanding of the unit. 
E valuation is,  therefore, an integral part of the unit and must concern 
itself with knowledge, understandings ,  attitud e s ,  behavior and skills, and is 
a proce s s  involving pupil self-evaluation, t:ooperative evaluation by teacher 
and pupil, and lastly, teacher evaluation. 
Part E. Resources for the Unit 
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Before the social studies teacher can begin any unit o f  study, he 
must be aware of the resources available to his cla s s .  A bibliography can 
be compiled of books available from the school library and local public 
library. The books recommended for this unit were available at the R .  G.  
Buzzard Laboratory School Library and Booth Library of  Eastern Illinois 
University. Other books may need to be purchased.  Film catalogues should 
be checked for suitable filmstrips, and movie films, and if possible, re viewed 
before they are us.ed. Various gove rnment agencies and travel agencies 
i s s ue excellent free maps, and other informative guides . Periodicals, maga-
zines and newspape r s  should be checked for information. 
A variety of outline maps should be available for use by the clas s  and 
individuals or small groups. Sample studies like the Ginn and Jackdaw studies 3 1 
can often be purchased reasonably and provide excellent sources of inform-
ation. 
In this bibliography of resources for a unit of study on Canada appear 
the follow ing: books, referenc e s ,  history, geography, land , people, art, 
music, and anthropology. Included are Hsts of filmstrips, movie films, 
and slide s.  F'.lrrj catalogue s give information where the s e  can be obtained. 
3 1 Jackdaw s .  Grossman Publishe r s ,  Inc. , New York, Ginn Sample 
Studie s ,  Toronto, Canada. 
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The various travel and gove rnment agencies who will provide free or low 
cost materials are listed. A list of articles that have appeared in the 
National Geog raphic Magazine and the Canadian G � ographic Magazine, during 
the last four years, including Contemporary Canadian New s papers and 
magazines in both English and French, are available. Also given are the 
types of outline maps that are eas ily re produced for both overhead projector, 
opaque projector and thermo-fax. 
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Bibliography of Resource s for the Unit 
Books : 
HISTORY 
Averil Esther. The Voyage s .EI  Jacques Cartier. D omino P. N. Y. 1 9 56. 
Baity E. C. Anierica Before Columbuo . Viking Pre s s .  N. Y. 1 1 6 1 .  
Baker Nina Brown. Henry Hucison. .Knopf, 1 9  58. N .  -"{ . 
Barclay Isabel. 0 Canada. Doubleday. 1 9 56.  
Bowne r Mary Graham. Canada and her Story. Knopt. 1 9  59. 
Creighton Donald G.  � Histo.!.Y_ of Canada, D ominion of the North. 
Houghton. 1 9  58. 
Edwards Cecile Pepin. Champlain Father of New France. New York. 
Abingdon. 1 9 55. 
Evans Hubert. North to the Unknown: Achievements and Adventures of 
- --
David Thompson. Dodd M�ad Co. 1 96'1. 
Kidd Kenneth. Canadians of L�Ago. Longmana -Green. 1 1 5 1 .  
Morenos R .  The Hudson's Bay Company. Hale. 1 ';1 56. 
Patte rs on Ed ith Meyer. The .:friendly Franti c r. Little. 1968. 
Reeder R.  The Story of the War of 1 8 1 2. Duell. 1 960.  
Spettigue Douglas. The Friendly Force (R.  C. M. P. ) Longmans .  1 9 56. 
Syme Rowald. Bay of the North (Story of Pierre !�;,.dioson) .  
Wm. Morrow &: Co. 1967.  
Syme, R.  Henry Hudson. N. Y. Morrow. 1 9 55. 
Tallant R. Evangeline and the A cadians. Random. 1 9 57. 
Tha r p  Louise H .  Company of Adventure rs : The Story of the Hudsons 
Bay Company. Little, Br ow n. 1 946. 
W eir Ruth. Leif Erikson Explorer. A bingdon N.  Y .  1 9 5 1 .  
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GEOGRA PHY 
Barrows Harlan H .  The United States and Canada. Silver Burdett 1 9 6 1 .  
Hillyer Virgil More s .  The Americas. He ritage 1 966 . 
. Krueger R .  & Corder R .  Canada :  ANew Geography. Holt R inehart. 1 968. 
Scarfe, Tomkins, Tomkins . � New Geography of Canada. Macmillan 
Canada 1 969. 
Tor R e gina. G1:ttlng � know Canada. N. Y. Coward. 1 9 59. 
Toye W illiam. The fil.· Lawrence. Walk. 1 9 59.  
Varley Peter. Canada. N. Y .  Viking Pre s s .  1 970. 
Whittemore Katheryne. The United States and Canada. Ginn 1 9 6 1 .  
W ood Kerry. � Mapmaker. Macmillan 1 9 55. 
REFERENCE 
Bureau of Statistics Ottawa. Canada Year Book. 1 970.  
Dawson Robert M .  Gove rnment o f  Canada. University of Toronto Pre s s  
1 96 3 .  Teachers Ref. 
Moore Brian. Canada. Life {Time} N. Y. 1 968. 
National Geographic Society. Canada. W ashington D. C .  1 9 6 8 .  
National Geographic Society. Indians 5!J the Americas. W a s hington D. C. 1 96 5 .  
Neuberger. R i chard L. Royal Canadia.n Mounted Police. Random 1 9  53.  
Oxford Unive r s ity Pre s s .  Canadian Oxford School Atlas. 2nd Edition. 
Peter J. A Guide � Understanding Canada. Clarke Irwin & Co. 1 968. 
Smith A rthur J. Oxford Book of Canadian V e r s e .  Oxford U. P. 1 9 6 0 .  
R e id Stewart. Source Book of Canadian History. McNaughton & Crane. 1 9 56 .  
World Book Encyclopaedia. Vol. 3.  Canada: Peopl e ,  Education, Art., Land, 
Climate, Natural Resources, Economy, Government, Transportation, 
History. 
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PEOPLE 
Bowner Mary G. Made in Canada: Survdy: of Canadian Arts and Crafts 
Knoff. 1943.  
Braund W. B. - - Blake W .  Studies in Canadian E conomic Geography. 
McGraw Hill. 1 969.  
Field John L. Land o f  Promis e .  A b e  lard Schumann. 1 9 6 2 .  
Harrington Lyn. � People Live in Canada. Benefic P. 1 970. 
Holden R P. All About Famous S cientific Expe d itions .  Random. 1 9 58. 
Glubok. S. The Art of the North American Indian. Harpe r � Row. 1964. 
Jenne s s  Diamond. The Indians of Canada. National Museum of Canada. 1 960.  
-
- ---
Kane Robert S .  Canada A !2. z .  Doubleday. 1 964. 
Lambert R. S. The Adventure of Canadian Painting. McClelland & Stewart. 1 9 52.. 
Leitch Adelaide. Canada Young Giant of the North. Nelson. 1 968. 
McNeer Mary. The Canadian Story. N. N. Ariel. 1 9 5 B .  
R o s s  France s .  Land and People of Canada. Phil. Lippincott. 1 964. 
FICTION 
Aulaire Ingrid . Leif the Lucky. Garden City Doubleday, 1 94 1 .  
Costain Thom.a.a Berthram. The White. and the Gold. Doubleday. 1 9 54. 
De la Roche Mazo. Jalna The Whiteoak Novels .  Little. 1 9 54. 
F reedman B. ''M!.!.: Mike" Berkley Pub. 1 968. 
Hemon Louis. Maria de Chapdelaine. Macmillan. 1 92.4. 
Lobdell H .  The Fort in the Forest. H .  M. 1 96 3 .  
Mowat F .  Lost in the Barrens. Little. 1 9  56. 
O ' Brien John S .  Royal Canadian Mounted Polic e :  The' Return of Silver Chief. 
Cadmus Books. 1 970. 
Roy Gabrielle. The Tu Flute: Where Nests the Water Men. New Canadian 
Library. 1 965. 
Service Robert W. The Shooting of Dan McGrew and Other Poems. 
Young Scott. 1 9 6 9 .  
Tolboom W .  People of the Snow. Coward. 1 9 57. 
Van Stockum Hi lda. Canadian Summe r .  N. Y .  Viking Pres s .  1 948. 
VISUAL AIDS 
FILMS 
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Eskimo Family. F 9 1 0 14. 1 7  mins. colour. How E b k imos relate to the 
advance of modern technology. 
Canada: The Atlantic provinces. Emphasizes growing industry and d e velop­
ment of Nova Scotia. Prince Edward Island . New Brunswick and 
Newfoundland and Labrador. Use traditional industries, farming, fish­
ing. Encyclopaedia Britannica. Films 3 - 0 1 56 .  Black and White. 1 6  rnins. 
Canada Faces the Future. Describes Canada from the viewpoint of its people, 
emphasizes ethnic make up. National Film Board of Canada. (American­
Profits Serie s ) .  Colour. 52 mins. 
The Canadian Heritage. A record of Canadian A chievements and Canadian 
Ambitions. Dist. Canadian National Railways. 
Colony to Commonwealth. History of Canada fron-i Colonial days until present. 
Colour. 1 5  min·s .  pre. Coronet F ilms 3 - 1 4 3 1 .  
Canada : Geography of the Americans. Physical feature s ,  activities of the 
various regions stress development. Coronet - 301 55. colour. 1 3  mine. 
Canada: The Industrial Province s .  Overview of industry in Quebec and 
Ontario. Encyclopaedia Britanica Films 3 - 0 1 57 .  Colour. 1 7  mins. 
Canadian Lands cape . Canada a s  seen through the eyes of Canadian painte r, 
A. Y. Jackson. National Film Board of Canada. 
Canada · The Pacific Province s .  Recent d evelopments in British Columbia- -
logging, fishing, mining H. E .  P. Encyclopaedia Britanica Films 
3 - 0 1 58.  Black and White. 14 min s .  
Canada: The Prairie Provinc e s .  Empha s i s  on Industrial Development, Oil­
Minerals .  Also wheat growing. Alberta, Saskatchewan, Manitoba. 
Encyclopedia Britanica Films 3 - 0 1 59 .  Black and White. 14 mins. 
Canada: Unity or Divis ion. Emphasis on the French in Quebe c ,  the r i s e  of 
s e paratism, dominance of English culture. National Film Board 
of Canada F. I. Colour. 22 min e .  
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Four Centurie s �  Growing Pains. R e view of Canadian history from the 
beginnings of French settlement up to the pres ent. University of 
Michigan Film Library. 
French and Indian � A film reviewing cause s ,  effects and review of the 
Battle of Quebec, Montcalm, and Wolfe. Coronet Films 1 - 06 1 1 .  
Black and White. 1 1  mins. 
Indians of Early America. Filmed in U. S .  A. and Canada. Cooperation of 
Indian Tribes. Uses authentic ma sks, etc. Life in N. America 
before the white man. Encyclopaedia Br itannica Films 3 -0601.  
Black and W h ite. 22 mins. 
Ottawa :  Reflection of a Nation. Reviews the history of Canada through the 
National Capital. Crawle y  and Canadian Geographic National Film 
Board of Canada. Colour. 14 mins. 
Peoples of Canada. Shows the contribution of all the races and people who 
make Canada. National Film Board of Canada. Black and White. 
20 mine. 
The Loons Necklace. Film showing an Indian legend using masks made by 
British Columbian Ind ians. National Museum of Canada. Colour. 
1 0  mins. 
R oyal Canadian Mounted Police, Show s the training and duties of a " Mountie�' 
Follows the R .  C. M. P. from Ottawa to Baffin Island, Newfoundland, 
and Montreal. Encyclopedia Br itanica Films 4 - 0 1 60. colour. 1 6  mins. 
Songs of Nova Scotia. A colle ction of folksongs sung by farme rs,  fishermen, 
and millers of Nova Scotia. N. F. B. C. (McGraw-Hill). Black am 
white. 1 0  mins. 
FILMSTRIPS 
National Film Board of Canada. 
Sets of 10 Z 1 1  x 2" slides 
l .  5 sets on Quebec 
2. Z sets on Canadian citie s .  
Canada 
_People at Work Serle s .  
Encyclopedia Britanka Films 
92 A Fishermen of Nova Scotia 
9Z B Farm a.nd city in Ontario 
9Z C Vanco'tlver & the W .  Mountains 
92. ::> V illages in French Canada 
92 E Wheat Farmers in W .  Canada 
92 F Logging in Canadian Forests 
Soclety for Visua� Education 
Canada and the North S e rie s  
274 A Land s of few People. 
274 B South W. Canada & The Wheat Region 
Z74 C S. E. Canada 
274 D Alaska.- - Colons S. V .  E. 
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CHAPTER Ill 
SUMMARY ·. 
8 5  
North of the United States lies the largest country in the Western 
Hemisphe re, Canada. It extends across a continent with shores on three 
oceans, over three and a half million square miles containing unlimited 
wealth: from forests, minerals and power. Canad a ' s  forests mpply over 
fifty per cent of the world ' s  newsprint, yet ninety per cent of her population 
live in a two hundred mile strip along the Canada-United States border. 
Historically, Canada and the United States have outstanding features 
in comn1.on, and at the present time both countries pos s e s s  complex and 
highly diversified social structures containing the socio-economic divisions 
of mature industrial e conomi e s .  Both countries rank among the most 
urbanized nations of the world with more than half their populations living 
in cities and towns. 
Americans appear to be frequently far from being well- informed 
about Canadians, tending to regard them a s  radically d ifferent from 
Americana, or pseudo-Englishmen or Americans in all but name. In this 
unit of study an attempt has been made to outline s ome of the diffe rences 
between Canadians and Americans with respect to their history, geography, 
political institution s ,  and social life. To place a greater emphasis on the 
contribution of French Canada, and to explain some of the French Canadian 
values and ideas . 
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In the modern world the forces of urbanization and industrialization 
are d i s r upting age -old value s ,  the growing awarenes s  of the potentialities 
of modern technolog y  produces the most explosive re sults in the form of 
political and s ocial unrest, and neither Canada nor the United States is 
exempt. 
The junior high school student is the citizen of the future, and if 
Canada and the United States are likely to grow to resemble one another,  
and become more d ependent upon each other ,  it  is v itally important that 
Canadians and Americans have a wide and deep understanding of each othe r.  
The D ictionary of Education defines a unit as "an organization of 
learning activitie s ,  experiences and types of learning around a central theme, 
problem, o r  purpose developed cooperatively by a group of pupils unde r  
teacher leadership. 1 1 32 
This unit of study on Canada has set out to organize learning activities 
so that one sequence is related to another and fragmentation is avoided. 
T:1e objectives spe cified for the unit reflect this write r ' s  viewpoints con-
cerning the major purpo s e s  of social studies,  and the developmental sequences 
attempt to fulfill the objective s .  
Since a unit of study can only be as good as the enthusiasm, interest 
and excellence as· the teaching allow s,  it is to be hoped that this unit will 
32 
Dictionary of Education, V. Good Carte r. New York: McGraw-
Hill. 1945, p. 436. 
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s timulate and motivate the teacher and pupil into gaining a greater a.nd 
more s ympathetic under standing of the United State s '  northern neighbour. 
It has been noticeable throughout this study, that there is an 
extren-ie lack of materials at the junior high &chool level. There is 
obviously a need for materials of this kind, and it was necessary to go to 
Canada to find many of the materials, ior example ,  sample studies available 
from publishers with Amer ican headquarte r s .  
Inse r vice and univers ity pre - s ervice cour s e s  could also place 
greater emphasis on content areas instead of general survey . cour s e s . 
More exchange teacher programme s  could be ar ranged between 
American and Canadian teach e r s ,  and facilities made easier for summ.er 
programme s  and cour s e s .  
The Canadian gove rnment i s  also r e s ponsible for more highly pro­
pagandizing the ir country's ideas and way of life, but in the last r e sort it 
is the s ocial stud ies teacher who is re s ponsible for teaching ab out C4nada, 
as it i s ,  and not as a highly romantic country of " Mounties , " E .:,kimo s ,  
Paul Bunyan type logge r s ,  an d  French Canadians who speak in broken accents 
and are all ice -hockey player s .  
Instead, Canada should be thought of in terms o f  a dynamic young 
country, yet with a history as old as the United States and with unique and 
special diffe rences that can contribute much to the cultural development 
of the North American Continent. 
88 
BIBLIOGRAPHY 
American Council on Education. A_ Study of National History Textbooks 
Used in the Schools of Canada and the United State s .  The Canada-
-- - --
--- --
United States Committee on Education. June 2nd. 1 947. 
American Council on Education. _Report of the Canada U. S.  Confe rence on 
Mutual R e lations. The Council 1 9 5 5 .  
Barrow s ,  Parker and Clarence Screnser. The United States and Canada. 
Silver Burdett 1 9 59. 
Borchest J. McGuigan J .  Geography of the United States Canada. Rand 
Mc Nally & Co. N. Y. 1 9 6 1 .  
Berg Harry D .  (Ed ) .  E valuation in Social Studies . 3 5th Year Book of the 
National Council for the Social Studies.  W ashington, D .  C. 1 9 6 5. 
Brown C.  W .  ed. Canada. United Nations Serie s .  U. of Cal. Pre s s ,  
Berkelt::y 1 9 50. 
Burt Al. _.!:.. Short History of Canada for Americans. U.  of Minn. Pre s s  1 944. 
Canada 1970. Canada Yea.r Book. Official Handbook of Present Conditions . 
D ominion Bureau of Statisti c s .  Ottawa Canada l '17 0 .  
Carter V.  Good. D ictionary of Education. McGraw -Hill. N. Y. 1 945,  p. 436.  
Donalson Lois. Newfoundland. Macmillan N. Y . . ). Q4Z. 
Fishback W oodson W .  & Volberding Eleanor. Teaching Social Studies in K - 9 .  
Springfield, Ill. Office of the Supe1·intendent of Public Instruction 1 96 2 .  
Subject Field Serivces.  Bulletin No. C 7. 
Gabler Robert E. Ed. A Handbook for Geography Teache r s .  Geographic 
Ed. Series No. 6, N. C. G. E. 1 �66. 
Hanna, Potter ,  Hagaman. Unit Teaching � the Elementary School. 
Holt Rinehart N. Y. 1 964. 
89 
Hanna, Sabaroff, Davies, Rarrar. Geography in the Teaching of Social 
Studies.  Houghton Mifflin Co. N. Y. 1 966. 
Hanna. Paul. Content in the Social Studieo.  Social Studies in Elementary 
--. -
Schools. Ed. J U.  Michaelis. 32nd Yearbook. National Council 
for Social Studies,  Vol. XXXII, Washington, D. C. 1 962.  
Hagaman Neva. Unit Teaching in the Elen1entary School. Holt Rinehart and 
W inston, Inc. 1 964. Revie:ed Ed. 
Hernan Wayne L. Jr.  Current R e sear ch in Elementa ry School 5ocial Studies . 
Macmillan N .  Y. 1 96 9 .  
Joyce Bruce R .  The Primary Grade s : _!:.  Re view of Text book Mate rial s .  
Social Studies in the U. S.  A critical appraisal Ed. C. Benj. Cox. 
Jarolimek Hohn & Walsh Huber M. Reading for Social Stud ies in Elementary 
Schools. Collie r-Macmillan Ltd. N. Y. 1 9 6 5 .  
Lee John R .  McCiendon Hohoathon C .  ed. Rea.dings on Elementary Social 
Studies.  Allyn and Bacon Boston 1 96 5 .  
Michaelis John R .  Ed. Teaching in the Social Sciences Grades V ,  VI. 
Rand McNally and Co. Chicago 1 966.  
Michaelis John U. Social Studies for Ch�ldren in � Democracy. Prentice .. 
Hall Englewood Cliffs N. J. 1 968.  
Piper A.  M. Water Atlas of the United States .  W clter Information 
Centre Port Wa shington N. Y. 1 96 3 .  
Preston Ralph C .  Teaching Social Stud ies in the Elementary s ._ hool. 
Holt R inehart and W lnston Inc. N. Y. 1968.  
Soltis Jonas F. An Introduction to the A nalysis of �d ucational Concept s .  
Addison-Wesley Pub. Co. Reading Mas s .  1 1 &8.  
Skeel D orothy J. The Challenge of T':�aching Social Studies in the Elementary 
School. Good Year Pub. Co. California. 1 970. 
Taha Hilda. Teachers Hand Book for Elementary Social .Stud i e s  . 
.Addison-Wesley Pub. Co. Mas s .  1967.  
Valk Hendrickus M. The Econom.ic Future of Canada. :NlcGraw Hill 
Toronto 1 9  54. 
90 
W e sley Edgar Bruce. Teaching Social Studies in Elementary Schools. 
D. C. Heath and Co. Boston 1 9 5 2 .  
W rong Dennis. American and Canadian v .ewpoint s .  American Council on 
Education. Washington, D .  C. July, 1 9 55.  
ARTICLES 
Borchant J .  R. "Dimensions of Geography in the School Curriculum. " 
Journal of Geography, No. 64, S�pt. , 1 965,  pp. 244-249. 
" Canada : A Teaching Guide" F. E.  Compton and Company, 1 9 5 9 .  
" Canada Fact Sheets" De partment of External Affairs,  Ottawa, 1957.  
" Canada - United States Committee on Common Value s" School and Society, 
No. 78, pp. 1 2 3 - 124. 
"Editorial1 1 Education D ige st, Ma.y, 1 145, pp. l 0 1 - 1 0  5. 
"Editorial" Harvard Educational Review, No. 14, Oct. 1 944, pp. 2 4 3 - 245. 
Merchant L. T. 1 1 Behind the Headlines in Canadian- United States Relations , " 
U. S.  Dept. of State Bulletin N.£: l.!h_ Feb. 24, 1 9 58, pp. 2 9 3 - 4 .  
�1urphy R .  " Current A s pects o f  the U. S. - Canadian Relatbns" U. S.  D ept 
21 State Bulletin No. 3 3 . , Sept. 12,  1 9 5 5 ,  pp. 4 1 1 -4 1 5. 
Papin Paul. "Encouraging a Better Understanding of Canada" School Life, 
Vol. XXVII, Nov. 1 94 1 .  
Trudeau Pierre Elliott. 1 1 Les Con1plications Du Nationalisn1e Au Cana.da, " 
Cite Libre, Montreal, April 1 9 62. (T i·ans. by Patricia Green) 
Schwartzberg J . E. "Geography and the High School Social Scienc� Curriculum" 
University .2f Penn. Proceeds No. 5 1 ,  1 96 3 ,  p .  1 3 9- 142. 
Warmen H.  J. "Geography in the Currkulurn" Ed.  Forum No. �, Jan. 1 963,  
pp. 1 67 - 172.  
9 1  
A PPENDIX 
Questionnaire 
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D irections : This is a s imple questionnaire to find out what you know about 
' . .nada. Read each question carefully and underline the correct answer. 
If you cannot answer a que s tion, move on to the next. 
1 .  Who is first said to have discove red Canada? A .  John and Sebastian Cabot, 
B. Vikings ,  C. Columbus 
2. W ho were the first colonizers of Canada? P_ . English, B. A merican, 
C. French. 
3 .  Only one of the se men did not help in the exploration of Canada. Underline 
his name. A .  Jacques Cartier, B. Alexande r  Mackenzie, 
C. Simon Frase r ,  D .  Chrietopher Columbus. 
4.  In what year did Canada achieve Ind e pendence? A. .  1 776, B. 1867, 
c. 1 9 0 1 .  
5 .  What type o f  government does Canada have? A .  Constitutional Monarchy, 
B .  R e public, C. Dictatorship. 
6. Does Canada have A .  Prime Minister, B. Pres ident, C. Governor. 
7. How doell:i Canada compare in size to the U. S.  A . ? A .  Large r ,  
B .  Smaller, C .  A bout the same size.  
8 .  Three of the s e  rivers are Canadian, one is not. Underline the one that 
is  not. A .  St. Law rence, B.  Peace, C. Missouri, D .  Fraser. 
9. Which one of these mountain ranges is in both Canada and the U. S. A . ? 
A .  Ozarks, B. Rockies, C. Smokie s .  
1 0. Only one of the five Great Lakes is not in Canada. Und erline the one 
that is not. A .  Huron, B. Ontario, C. 11ichigan, D .  Superior, 
E. Erie. 
1 1 .  What are the central plains of Canada called? A.  pampas,  B .  prairies,  
C .  Steppe s ,  D.  plains .  
1 2 .  How many people live in Canada? A .  2 ,  0 0 0 ,  0 0 0 ;  B .  1 2 ,  0 0 0 ,  0 0 0 ;  
C. 2 0 ,  0 0 0 ,  0 0 0 ;  D .  2 0 0 ,  0 0 0 ,  000. 
13. W hat is Canad a ' s  capital? A.  Toronto, B. Ontario, C. Ottawa, 
D .  Montreal. 
14.  What is Canada 1 s large.s t  city? A .  Toronto, B. Ontario, C. Ottawa, 
D .  Montreal. 
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1 5. What are Canad a ' s  political units called? A .  state s ,  B .  provinc e s ,  
C. counties 
1 6 .  Which part of Canada is mainly French speaking? A .  Onta r io, 
B. Saskatchewan, C. Que b e c .  
1 7 .  What is the chief crop of the Canadian plains'? A .  Wheat, .B. Oats 
C. Corn, D .  Cotton. 
18.  Which one of these crops doe s Canada not produce? A. wheat, 
B. oats, C. corn, D. cotton. 
1 9 .  Canada is famous for he r for e s t  products. Which one of the s e  i s  most 
important? A. Furniture, B. pulp and pape r ,  C. turpentine. 
20. The Canadian plains produce two of the following. Underline the correct 
pair. A .  wheat and oil,  B. pulp and pape r ,  C. e l e ctricity and uranium. 
